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ABSTRACT

This study experimentally examined changes in teachers’ and school counseling (SC) 
professionals’ perceptions and attitudes toward violence and peer bullying through 
the psychoeducational program “Preventing Violence in Schools: Where Do I Stand?”, 
developed by the researchers. An explanatory sequential mixed-methods design 
was employed. Following quantitative data collection, results were examined using a 
phenomenological design. The sample consisted of 36 participants 20 SC professionals 
and 16 subject-area teachers working in public schools in Istanbul. To test the 
significance of the psychoeducation, the sample was divided into two groups consisting 
of subject-area teachers showing similar distribution parallel to the SCs. Participants 
completed the Personal Information Form, “Teacher Attitudes Toward School Bullying 
Scale” before and after the eight-week intervention. Additionally, qualitative data 
were collected via the “Interview Form on Perceptions of Bullying and Violence” to 
obtain a deeper understanding of participants’ views. Results indicated no statistically 
significant differences between pre-test and post-test scores. Professional seniority and 
age showed significant positive correlations with the “harsh attitude” subdimension. 
When groups were compared, “harsh attitude” scores differed significantly, with 
subject teachers scoring higher. Participants’ number of children positively correlated 
with the “indifference attitude” dimension. Qualitative findings showed both groups 
perceived bullying as repetitive power dynamic. Subject teachers linked prevention 
gaps to systemic issues, while SCs identified stakeholders closedness to cooperation 
and administrative indifference as main difficulties. Regarding interventions, teachers 
prioritized disciplinary systems, observation, rules, whereas SCs favored child-centered 
consultation for all stakeholders. Both groups emphasized victim safety, emotional 
support, cooperation, a holistic approach in case analyses.
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INTRODUCTION

Violence, although an enduring phenomenon throughout human history, 
has in recent years become a fundamental problem that threatens social 
life and individual well-being (Aksoy, 2019). In modern social life, the 
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phenomenon of violence is regarded not only as a judicial matter but 
also as an educational and public health issue that must be prevented and 
addressed. Schools, which are among the key institutions of modern social 
life and the primary environments in which individuals begin to socialize, 
are the settings where manifestation of the cycle of violence are most 
frequently observed (Yavuzer, 2011). Violence is defined as “an individual 
or group causing or threatening to cause physical, psychological, social, 
verbal, or virtual (cyber) harm to another individual or group” (Zhang & 
Jiang, 2021; Hammaren, 2022). In particular, there has been a noticeable 
increase in cases of violence manifested as peer bullying in school settings 
(Pehlivan, 2020). Although peer bullying is a form of violence, its definition 
includes several distinctions. According to Olweus (1994), who conducted 
the first scientific studies on peer bullying, it is defined as “the intentional 
and repeated negative actions of one or more students toward another 
student who is substantially weaker.” Unlike general violence, peer bullying 
involves intentional, repetitive behaviors based on a power imbalance. 
These behaviors which can be observed in various form such as physical, 
verbal, social, psychological and cyberbullying, may create adverse effects 
on children and adolescents (Ersümer, 2022). Because bullying behavior is 
repetitive in nature, it can lead to more lasting and destructive consequences 
for those who are exposed to it. Research indicates that students who are 
subjected to bullying exhibit negative outcomes such as higher rates of 
depression, low self-esteem, and increased suicide risk (Hunter et al., 2007; 
Söderberg & Björkqvist, 2020; Bordin & Handegard, 2023). Teachers’ 
ability to recognize incidents of violence and bullying, their perceptions of 
these behaviors, and their attitudes toward such events directly influence 
the success of school-based prevention efforts (Kafalı, 2024). Studies show 
that teacher attitudes that fail to take violence and bullying seriously or 
that normalize such behaviors encourage the persistence of these negative 
actions (Şen and Doğan, 2021).

In the literature, psychoeducational studies aimed at preventing violence 
and peer bullying in school environments have predominantly been 
conducted with students (Uysal Toraman et al., 2021). Studies targeting 
teachers and school staff—who play a significant role in intervening in 
bullying incidents—remain largely descriptive in nature (Aksoy, 2019). 
Psychoeducational programs designed for teachers to change the perceptions 
and attitudes necessary for effective intervention are limited (Yıldız, 2022). 
In light of this information, the aim of the present study is to experimentally 
examine the changes in teachers’ and school counselors’ perceptions and 
attitudes regarding incidents of violence and peer bullying through the 
“Preventing Violence in Schools: Where Do I Stand?” psychoeducational 
program that was developed. Within this scope, the study seeks to answer 
the following questions: What are the differences in teachers’ attitudes 
toward bullying based on certain demographic variables, and how do 
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teachers perceive the concepts of bullying and violence as well as their 
perceived ability to intervene in bullying and violence situations at school?

METHOD

Research Design

In this study, an explanatory sequential design—one of the mixed-methods 
approaches—was used. Mixed methods refer to the use of both quantitative 
and qualitative approaches together to examine the research problem in 
greater depth and to achieve a better understanding (Creswell, 2006). 
Explanatory sequential design, which is one of the mixed-methods research 
designs, is used for the purpose of providing an in-depth explanation of the 
quantitative results through qualitative data collected after the quantitative 
data related to the research question have been obtained (Creswell & 
Clark, 2015).In the first phase of the study, a one-group pretest–posttest 
experimental design, which is one of the quantitative research methods, 
will be used. In a one-group pretest–posttest experimental design, the 
independent variable is applied to the group, and tests are administered 
before and after the intervention. The difference in scores between the 
pretest and posttest indicates the effect of the dependent variable on 
the group (Cohen & Manion, 1997). In the second phase of the study, a 
phenomenological design, which is one of the qualitative research methods, 
will be used. Qualitative research can provide practitioners in the field with 
different perspectives, as it reveals experiences, opinions, and case examples. 
Phenomenological design “focuses on phenomena of which we are aware 
but do not have an in-depth and detailed understanding” (Yıldırım & 
Şimşek, 2011). In a phenomenological design, the phenomenon is examined 
from the perspective of individuals who experience the event directly rather 
than indirectly, exploring in depth how individuals perceive, experience, 
interpret, and feel about the event (Patton, 2018).

Study Group

The study group of this research consists of a total of 36 participants, including 
20 school counselors/guidance counselors and 16 subject teachers working 
at different grade levels in public schools in Istanbul, Türkiye, selected 
randomly through a stratified sampling method. One group of the sample 
was selected from school counselors in order to enable the dissemination 
of the developed psychoeducation program. However, it is assumed that, 
based on their field knowledge and the nature of their professional duties, 
they possess certain knowledge and skills regarding violence and bullying. 
To test the effectiveness of the psychoeducation program, the sample was 
divided into two groups, and a second group composed of subject teachers—
who were distributed similarly to the counselors—was included in the study. 
Information regarding the study group is presented in Table 1.
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Table 1: Demographic information.

Variables Group f Percentage

Gender Female 31 86

Male 5 14

Educational level Bachelor’s Degree 25 69

Master’s Degree 10 28

Doctorate 1 3

Years of professional 
experience

0-5 Years 2 5

6-10 Years 6 17

11-15 Years 14 39

16 Years and Above 14 39

Primary School 4 11

Middle School 14 39

High School 18 50

Number of children 0 (No Children) 14 39

1 Child 14 39

2 Children 6 17

3 Children 2 5

Data Collection Method and Instruments

In this research, a mixed-methods approach was employed, and the data 
of the study were obtained through a scale and an interview form. Before 
the experimental intervention, all participants were administered a personal 
information form and, as a pre-test, the “Teacher Attitudes Toward School 
Bullying Scale,” developed by Yeşilyaprak and Dursun Balanuye (2012). 
Following the 8-week psychoeducational program, the same scale was 
administered as a post-test, and qualitative data were collected in written 
form through the “Interview Form on Perceptions of Bullying and Violence,” 
which consists of open-ended questions, in order to examine participants’ 
views in greater depth. The data collection instruments used are explained in 
detail below.

1.	 Personal Information Form: This form, developed by the researchers, was 
used to collect demographic information such as participants’ gender, 
school type, and years of professional experience.

2.	 Teacher Attitudes Toward School Bullying Scale: The scale was developed 
in Turkish by Yeşilyaprak and Dursun Balanuye in 2012 to assess 
teachers’ attitudes toward bullying. The scale consists of 25 items rated 
on a five-point Likert scale. It includes four sub-dimensions: “indifferent 
attitude, humanistic attitude, disciplinary attitude, and ruthless attitude”. 
The Cronbach’s alpha reliability coefficient of the subscales were 
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calculated as .72, .70, .63 and .55 respectively, and for the total scale as 
.78 (Yeşilyaprak and Dursun Balanuye, 2012).

3.	 Interview Form on Perceptions of Bullying and Violence: Developed by 
the researchers through a review of the relevant literature to gain a deeper 
understanding of participants’ perceptions of bullying and violence, 
this interview form consists of seven open-ended questions. It aims to 
understand how the concepts of bullying and violence are individually 
defined, where teachers see themselves in the intervention process, what 
preventive and intervention approaches they employ, and how they 
respond to sample cases.

Data Analysis

The quantitative data of the study were analyzed with Pearson correlation and 
t-test analyis using the SPSS 26 statistical software package. The qualitative 
data of the study, obtained through written responses to the interview form 
consisting of open-ended questions, were analyzed using the content analysis 
method. The aim of the content analysis method is to derive concepts that can 
explain the data through an in-depth processing of the collected information 
(Yıldırım & Şimşek, 2011). The participants’ responses were read separately 
and repeatedly by the researchers, important statements were identified, 
and codes were generated. After coding, similar statements were grouped 
under common themes. Once all responses had been coded, the researchers 
convened and discussed the coding process to establish the final codes and 
themes. In the content analysis process, version 24.7.0 of the MAXQDA 
software program was used.

FINDINGS

In this section, the focus is on the awareness and intervention-related 
perceptions and attitudes of subject teachers and school counselors/guidance 
counselors working in schools regarding incidents of violence and bullying 
within educational institutions. In the quantitative phase of the study, the 
“Teacher Attitudes Toward School Bullying Scale” was used as a pretest–
posttest instrument to evaluate the effectiveness of the psychoeducational 
program. Through this scale, teachers’ attitudes toward bullying situations 
encountered in schools were measured. In the qualitative phase, which aims 
to examine in detail teachers’ perceptions and attitudes regarding where they 
position themselves in preventive efforts against violence and bullying, as well 
as how they evaluate themselves in terms of intervention when confronted 
with violent situations, participants’ views were gathered through open-
ended questions. To achieve these aims, a mixed-methods methodology 
was employed, accompanied by qualitative inquiry, to enable an in-depth 
investigation of perceptions and attitudes that could not be fully explained by 
the quantitative data alone. Below, the quantitative and qualitative findings 
related to the research questions are presented in two sections. Responses 
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from subject teachers are abbreviated as B, while responses from school 
counselors/guidance counselors are abbreviated as PCG.

Findings Related to Quantitative Research Questions

The Teacher Attitudes Towards School Bullying Scale was applied to 20 PCG 
and 16 branch teachers. Cronbach-Alpha reliability values for the subscales 
were .78 in the “Indifferent Attitude” dimension, .32 in the “Humanistic 
Attitude” dimension, .63 in the “Disciplinarian Attitude” dimension, and 
.72 in the “Ruthless Attitude” dimension. Due to the low reliability value 
in the Humanistic Attitude dimension, this dimension was not included in 
the following analysis. In order to test the effect of the education provided, 
the scale was applied before and after a provided training on bullying 
awareness. According to the results of the t-test analysis, no statistically 
significant difference was found between pre-test and post-test applications 
on any of the subscale scores (all p’s >.05). Relations between demographic 
characteristics of the teachers and scores of the subscales were investigated 
with Pearson correlation analysis. Results showed that the scores obtained 
from the ruthless attitude sub-scale were positively correlated with the age 
(r = .56) and professional years (r = .60) of the teachers. Finally, when 
the attitudes of branch teachers and PCG teachers towards bullying were 
compared with a t-test, it was seen that the scores obtained from the ruthless 
attitude dimension showed a statistically significant difference. The ruthless 
attitude dimension scores of the branch teachers (mean = 8.94, sd = 2.35) 
were statistically significantly higher than the scores of the PCG teachers 
(mean = 6.25, sd = 2.07) (t(34) = −3.64, p<.01, d = 1.21).

Table 2: Correlations between age, professional year and 
scale dimensions.

Variables N Indifferent Disciplinarian Ruthless

1. Age 36 .13 .06 .56*

2. Professional Years 36 .08 .16 .60*

*p<.001

Findings Related to Qualitative Research Questions

In the qualitative phase of the study, the categories and themes obtained from 
the responses of subject teachers and school counselors/guidance counselors 
are presented below.Based on the responses received from teachers regarding 
their definitions of the concepts and actors of violence and bullying, as well 
as their awareness of these concepts and practices related to violent incidents 
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in schools, the category “Exploring the Level of Conceptual and Practice-
Oriented Knowledge and Awareness” was created. The sub-themes and 
frequency information belonging to this category are presented in Figure 1.

Figure 1: Themes belonging to the category of exploring the level of conceptual and 
practice-oriented knowledge and awareness among subject teachers and school 
counselors/psychological counselors.

When Figure 1 is examined, the themes identified under the category of 
subject teachers’ conceptual and practice-oriented knowledge and awareness 
regarding bullying and violence include behavior and violence patterns, power, 
boundaries and roles, institutional and systemic dimensions, and awareness 
and education. For school counselors/psychological counselors, the themes 
identified include behavioral and power dynamics, roles and participant 
dynamics, school structure and administrative dynamics, and awareness and 
developmental approach. When the themes obtained from the two groups 
are compared, it is observed that teachers perceive the concepts of violence 
and bullying as a pattern and a power dynamic. When the practice-oriented 
knowledge and awareness levels are evaluated, subject teachers emphasized 
deficiencies in the training provided to students on violence and bullying, that 
incidents of violence and bullying are not sufficiently addressed, and systemic 
shortcomings such as the lack of preventive and corrective measures. School 
counselors/psychological counselors, on the other hand, stated that there is 
a lack of adequate awareness training not only for students but also for 
teachers, that early intervention mechanisms are weak, that there is a lack 
of communication channels through which students can take an active role, 
and that there is no clear school-level protocol for combating violence and 
bullying. Another notable finding in this research question, which evaluates 
practice-oriented perceptions, is that subject teachers stated that school 
counselors/psychological counselors and school administrators should take 
a more active role in the stages of informing and prevention. The findings 
obtained from the practice-oriented perceptions of school counselors/
psychological counselors indicate that difficulties in establishing a shared 
roadmap with school administrators and teachers, teachers’ unwillingness 
to collaborate, and stakeholders such as teachers and families ignoring 
incidents of violence create significant challenges in the field. Within the 
scope of the second research question of the qualitative phase, the study 
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examined where both groups positioned themselves in terms of prevention 
and intervention, and their perceptions regarding existing interventions. 
Based on the responses obtained from participants, the category “Awareness 
Level Regarding Prevention and Intervention Practices” was created. The 
themes belonging to this category are presented in Figure 2.

Figure 2: Themes belonging to the category of awareness level regarding prevention 
and intervention practices among subject teachers and school counselors/
psychological counselors.

When Figure 2 is examined, the sub-themes identified under the category 
of subject teachers’ awareness level regarding prevention and intervention 
practices include: disciplinary and intervention approaches, student-oriented 
approaches, preventive and awareness activities, guidance and support 
mechanisms, cooperation and stakeholder participation, and personal 
experience and sensitivity. For school counselors/psychological counselors, 
the identified themes include: scope of authority and responsibility, perception 
of violence and attitudes, child-centered approach, assessment and follow-up 
processes, communication and relationship management, cooperation and 
collective effort, and preventive and awareness-raising activities. Subject 
teachers stated that preventive practices can be carried out through 
cooperating with school administration and the guidance service, ensuring 
the functionality of the disciplinary system, observing students, being aware 
of violence and maintaining a measured stance against it, and creating a 
nonviolent environment through rules and responsibilities. According to 
school counselors/psychological counselors, preventive practices involve 
teamwork and must be child-centered; they also include guidance activities 
that aim to raise awareness and provide preventive strategies to school 
administration, teachers, and parents through their consultative role. To 
understand teachers’ perceptions and attitudes regarding intervention 
practices for violence and bullying in schools, four sample scenarios were 
presented to them, and they were asked how they would respond in these 
situations. Based on the responses to the sample cases, subject teachers stated 
that it is necessary to ensure the safety of the victim, provide emotional 
support, raise awareness about violence and bullying at the classroom level, 
facilitate cooperation and refer students to the guidance service, explain 
rights and boundaries, attempt to understand the underlying reasons for 
the behavior, observe students, and adopt a holistic approach through 
school–family cooperation. Similarly, school counselors/psychological 
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counselors emphasized the importance of cooperation, ensuring the safety 
of the victim, providing emotional support, conducting individual interviews 
with all parties involved in the violence or bullying incident, examining and 
monitoring the case, carrying out awareness-raising activities at the school 
level, working with students on the distinction between violence and conflict, 
and implementing a holistic approach during the intervention process.

DISCUSSION

In this study, the effects of the psychoeducation program implemented to 
evaluate teachers’ perceptions and attitudes toward violence and peer 
bullying were discussed by jointly considering quantitative and qualitative 
findings. Quantitative analyses showed that there was no significant difference 
between pre-test and post-test scores in the three sub-dimensions of the 
scale. This finding is parallel to previous studies indicating that short-term 
programs may have limited effects in creating attitude change (Bradshaw, 
2015; Gaffney et al., 2021). The low reliability observed in the “Humanistic 
Attitude” sub-dimension, on the other hand, points to the possibility that 
the small sample size and potential misinterpretation of items may have 
contributed to this result, and is consistent with the literature emphasizing 
the importance of cultural and contextual adaptation in scales measuring 
teacher attitudes (Cornell & Limber, 2015).On the other hand, the finding 
that age and professional seniority were positively associated only with 
the “harsh attitude” sub-dimension suggests that, as experience increases, 
teachers may be inclined to adopt more disciplinary or punishment-based 
approaches. This is in line with studies showing that experienced teachers 
develop more authoritarian attitudes due to classroom management 
pressures (Bauman & Hurley, 2021). The fact that subject-matter teachers 
scored higher on harsh attitudes compared to school counselors also reflects 
the professional difference between classroom management responsibilities 
and psychosocial support roles. Additionally, the association between 
having children and indifferent attitudes is similar to findings suggesting 
that teachers who are parents may be more tolerant of risk behaviors 
(Rigby, 2014). The qualitative findings, on the other hand, shed light on 
important contextual factors explaining the limited change in attitudes. 
Although participants correctly defined violence and bullying based on 
power imbalance and repeated patterns of behavior, systemic issues such as 
ambiguity in school protocols, inconsistent approaches by administration, 
insufficient guidance services, and lack of collaboration among stakeholders 
weakened intervention practices. The literature likewise emphasizes that 
individual attitude change alone is not sufficient in combating bullying, and 
that strengthening school climate and implementing multi-actor models are 
required (Espelage & Swearer, 2009; Volk, Veenstra & Espelage, 2017). 
From this perspective, the limited impact of the psychoeducation program 
may stem not from the nature of the program itself, but from the school 
ecosystem’s need for a holistic intervention. Implementing the program over 
a longer duration, with practice-oriented components, and in a coordinated 
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manner among administrators, teachers, and school counselors would align 
with the multi-layered approaches recommended in the literature.

CONCLUSION AND RECOMMENDATIONS

In this study, the effectiveness of the psychoeducational program implemented 
to assess teachers’ perceptions and attitudes toward violence and peer bullying 
was discussed by considering the quantitative and qualitative findings together. 
The quantitative analyses showed that there was no significant difference 
between the pretest and posttest in three sub-dimensions of the scale. 
This finding is consistent with previous studies indicating that short-term 
programs may have limited effects on changing attitudes (Bradshaw, 2015; 
Gaffney et al., 2021). The low reliability of the “Humanitarian Attitude” sub-
dimension, on the other hand, suggests the possibility of a small sample size 
and the items being misunderstood, aligning with the literature emphasizing 
the importance of cultural and contextual adaptation in scales measuring 
teacher attitudes (Cornell & Limber, 2015). On the other hand, the finding 
that age and professional seniority were positively associated only with 
the “Harsh Attitude” sub-dimension suggests that as experience increases, 
teachers may be more inclined toward disciplinary or punishment-oriented 
approaches. This is consistent with studies indicating that experienced 
teachers may develop more authoritarian attitudes due to classroom 
management pressures (Bauman & Hurley, 2021). The fact that subject 
teachers had higher harsh attitude scores compared to PCG specialists also 
reflects the professional difference between classroom management demands 
and psychosocial support roles. Additionally, the finding that having children 
was associated with indifferent attitudes parallels evidence suggesting that 
teachers who are parents may be more tolerant of risk behaviors (Rigby, 
2014). The qualitative findings shed light on important contextual factors 
that explain the limited change in attitudes. Although participants correctly 
defined violence and bullying in terms of power imbalance and repeated 
behavioral patterns, systemic problems—such as the ambiguity of in-school 
protocols, inconsistent administrative approaches, insufficient guidance 
services, and lack of collaboration among stakeholders—weaken intervention 
practices. The literature emphasizes that individual attitude change alone is 
not sufficient in combating bullying and that strengthening school climate 
and implementing multi-actor models are necessary (Espelage & Swearer, 
2009; Volk, Veenstra & Espelage, 2017). From this perspective, the limited 
effectiveness of the psychoeducational program may stem not from the nature 
of the program itself but from the need of the school ecosystem for a more 
holistic intervention. Implementing the program over a longer period, with 
a stronger emphasis on practice, and in coordinated collaboration among 
administration–teachers–school counselors (PCG) would be consistent with 
the multi-tiered approaches recommended in the literature.
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